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HE SCHOOL BUS NEVER CAME
LOW Crisis Shapes Writing Time

Velissa Dinsman and Heather Robinson

Tugs dentity, collaboration, productivity

The writing lives of women w:ith chi.ldren are often built on the assump-
ion that, as Donald Hall writes, “time is predictable, subdividable and
regular” (qtd. in Berg and Seeber 24). Many narratives of mothers who
are writers—especially mothers of school-aged children—show just
how fundamental predictable time is. Barbara Kingsolver, for instance,
describes the school bus as a muse, in the ways that it punctuated her
workdays when her children were young (Charney). For mothers of
younger children, too, time away from their children is vital for profes-
sional survival. Rachel Connelly and Kristen Ghodsee write, “In terms
of its role in facilitating employment, you need consistent, dependable
childcare. You need childcare that is available when you need it. The
best care imaginable won’t do you any good if it is only available from
9:00-11:30” (35). But what happens to women writers when the school
bus stops coming, and time is no longer “predictable, subdividable and
regular”? What happens to writing productivity when the days become
endless and time loses all punctuation beyond the rising and the set-
ting of the sun, and when childcare becomes not merely inconsistent
or unreliable, but completely unavailable? What happens to our writerly
identities when all our other identities collide into them, forced into the
same space and always competing for att.ention.? .

Our relationships with time and writing Shlft.,ed drastically a.u?d siud-
denly in the early days of the COVID-19 Panderrgc duelto the mitigation
strategies adopted by the Cente”rs for .DIS?:RSC .ontro and Prevention.
In order to “flaten the curve” of viral infection, schools and work-

. i hibited, and we lived under
4, public gatherings were prohi ,
places close acz” directives. The pandemic’s endless days involved

“ .in-pl .
sheltet;:;‘ gur school-aged children, housekeeping, and work, all in the
paren

space with the same people around all the time. There were few
same ’
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. __e.1 hand-offs between parents because .there was OWher |
ningfu '« «till in our homes, and the uncertainty of the
go that wasn't Stlt that our kids needed us around, Writing aboy y,
early days Tealiter in place” rules and its impact on hey Writing, Zadi::
York City’s .she how she had to reinvent her understanding of hoy,
Smith describes w that there was nowhere to go and sq much tip, to
her life on:ked r;othe yearning to be alone that accompanieq the eqy
fill. She .Wr;tae;sofor artists and writers, so used to unstruct
andemic

mea

ured ang et

P ime: “The married human, in the country place wjt, part.

redictabli .?;;e;l dreams of isolation within isolation, All the artists
ner and chi ’

isolation as the most precious thip, the
ith children—who treasured isola . : nd with tg !
with ¢ it is to live without privacy a ou
owned—find out what 1
(Smith 29)-_ isolation is, of course, a kind of privilege many woe,
To work in iso lost during the pandemic. We, the authors of th
don’t have and mIO’:' e that our ability to work from home and main.tz}in
essay, also ad(no: eh 8 abled us to protect ourselves and our families
incomes, which en v i i
aur e irus that began to spread rapidly in our Nexiv YOI.‘k. City
from the Coronavi d April 2020, was a privilege as well. But this privilege
ion in March and Apri ’ . . N
region in ithout its challenges, which included the daily c?mpeUUOn for
RS : ur physical and emotional energies
psychic space, and the drain on our p time. In order to
from writing and parenting in a crisis, often at the same - e
explore our experiences of writing through COVIP-IQ, V;;e clc: el
stories and practices of other women who han: written t t1;10 ?ndjvidual
ing, slow-rolling crises—war, cancer, pandemic—where een o
impacts are not always felt acutely. For us, as for Othe;h ‘f'om and Zadie
; . 1 S,
including Virginia Woolf, Mollie Panter-Downes, Nlna. gtg ——
Smith, the drive to keep writing remained necessary in the
all-consuming crisis, whether global or personal. et
. . ; ; i r
This essay is about oy stories of finding ways to sustain Oi o
identities—withouy ¢ fetishizing productivity—against a bac p rf:lie d
anxiety, disease, and up redictable change. As academics, we ha
. p g [ arents’
upon social Support structures to make our lives as writers, pdemiC
teachers, and partners possible, The slow-rolling crisis of the pan

meant that suddenly cVeryone was home all the time and so work w2
always around us, Th

' iy mic
: at 1s somewhat the case for writing and AL of

Work in genera), but the Pandemic exacerbated the worst aspects
sttan
nature of academic labor. Batsheva Guy and Brl.t b

time”

Arthur deseripe the fee
disﬁnction be r
tween “at work ? « » &« » . Arthu

: > at cetera

also describeg the inte home,” “4¢ school,” et ;
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L home, with her very small ch'ild, alongside feeling “ashameg

wofk::rgassed nd angry” that the falling away of the structures tha:;
b

em>” | outin place to ensure her productivity, even after he
she 2 had meant that she of course became much lesg “pro

P”tnuproducti"ity is very much tied to academic identity, but

(894_)C pas forced us to find new ways to balance our identities a5

de s, academics, teachers, and writers,
’

p The questions that we.grappled with during the early pandemic days
ill co nfound us NOW, since, alth01'1gh the pandemic is receding, the
- stability and .un}:.;re(%mtablhty of time remain, accompanied by pres-
qure from our institution to get “back to normal,” even when we don’t
rnow what normal looks like anymore. In this essay, we try to describe
now we kept writing during the pandemic, and how we created struc-
rures that made it possible to sustain our writing careers alongside the
other obligations of our lives. For us, managing writing in the pandemic
required finding ways to integrate writing into our day-to-day pandemic
routines and establishing strong support structures at home and via col-
laboration and writing partners, whether for relief, for accountability,
for company, or to maintain momentum. We wanted to still be seen as

writers, and this was made possible by becoming responsible to someone
other than ourselves.

Oming a
ductive”
the pan_
parents,

CHALLENGING ORTHODOXIES OF WRITING AND TIME

There is a vast how-to-write industry for academics (e.g., Boice; Tulley,
How;, Sword; Silvia). Many focus on managing time, exhorting faculty
writers to structure their time deliberately and consistently in order to
maintain and increase their productivity, with external accountability
structures keeping them on track. Maggie Berg and Barbara Seeber, in
The Slow Professor, write about the necessity for “timeless time” in order
to be creative and produce good work: They entreat us to look to the
“environmental factors [that] facilitate or interfere with creative”think-
ing” so that we can “protect a time fmd place for tlm.eless time .(.28).
Laura Micciche, too, states that “writing seems to require a destabilized

resent. Writers lose track of time; writing exerts weightlessness even as
P ; round” (64). Robert Boice’s research, on the other

' umps all a . :
I:ah(;y t;lo p] at, to be maximally productive in terms of pages written,
and, shows ’ ting ti ith check-ins from others to cre-
sions of writing ime, wi
short, regular ses

tability, are more effective than long blocks of writing time.
ate accoutt the tenets of these “how to write” orthodoxies fell apart,

Buthmjrtlz gi; adapted during the pandemic, when the “consistent and
or ha
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n
Lt



196  MELISSA DINSMAN AND HEATHER ROBINSON
predictable childcare” Lha’t Condnell?f and Sh;)dse:e Place 54 the e
mothers’ ability to do their academic work also dlsappeare " Nter op
Firm divisions between work and home are essentia] fo, "
demic mothers to manage the demands. of both job ang famj] any e,
and Ghodsee write that “Maryellen Giger, a Professor of ra(-ii (]mnelly
the University of Chicago and m(?ther of f?ur, SUGgests tha We0 at
establish a finely tuned on/off switch, turning off home life oy n
at work and vice versa. ‘You have to be able to tury the swiy, En we’
can focus on where you're at’” (120). Without these divisior, S0 you
separate spaces—the experience of trying to write with Childrens-\these
resembles what Adrienne Rich describes in “Of w, Man Born’fl.r(:und
child (or children) might be absorbed in busyness, in his owp d The
world; but as soon as he felt me gliding into a world which d';earn.
include him, he would come to pull at my hand, ask for help 1d ngy
at the typewriter keys. And I would feel his wants at such 5 r;lf))umh
as fraudulent, as an attempt moreover to defraud me of livi, Ment
for fifteen minutes as myself” (qtd. in Micciche 64). Even in nogn e\fe.n
moments, the interruptions Rich describes are all toq familiar ¢ Wocnsm
scholars and writers. But during a pandemic, whenp everyone is alI‘::en
home, these interruptions become the norm. As Sarg Ahmed notays
“For some, having time for writing, which means time to face the ¢, l;fls,
upon which writing happens, becomes an orientation that is B ile
able given the ongoing labor of other attachments, which literally ?111-
them away” (250). Thus, it isn’t just time but also space that is esSerf)ti Al
for writing. Women need the writing table and the Space to “orient”
locate themselves and their writing in relation to and away from thei;
other responsibilities; to live, as Rich Suggests, as ourselves, as writers
Living on Long Island, New York (Melissa) and in central New ]er.se
(Heather), “shelter-in-place” started early and lasted for what Seemeg
like endless months. We both have no local family, and even if we did
the fear of infecting others would have kept us from asking for hel ;
(In the early days of the pandemic, so much was unknown about vm}l)s
transmission that every form of contact beyond our immediate house-
holds seemed too risky.) Thankfully, our spouses, both of whom also
work at local colleges, were home and we equally shared both childcare

and domestic responsibilities, During school hours we each helped our

hile sneaking moments of work. Melissa’s
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hool‘NOfk’ while Heather shifted her own teachin "
g online

[ e 4 4 .
A oy first time. Heather’s kindergartener watched

¢ 1€ " ipytales and learned to t i : ched storytellers
o o fairy ype with British cartoon ch
1% cather prepared and taught her classes and attend dC aracters
e : ended meetings.
“hrou hout SPr'"8 2.020’ we authors spent hours riding bikes, wat h'g
T oing On ne1ghborhood walks, and doi , watchung
mO‘“es’ o't doing this, or wh ; oing puzzles together and
he? we Were A i en the children slept and our houses
o siet, We wrote. Again, we acknowledge our extreme privilege:

did we have spouses at home but they are also equal partngrs:

endng our chlldrzn. And yet we constantly felt our identities as
W emng threa.tene by all these other demands on our time. Our

o write remained, but the time we needed to write kept threaten-

1 Christin€ Tulley's analysis of the writing practices of “rhet-comp
noms” gets closest to anticipating our experience of writing in the
andemic. Tulley identifies two key structures that academic mothers
use and labels them “time blocks” and “time scraps.” Time blocks are

negotiated stretches of time where all other obligations are cleared
out; time SCraps are those stretches of time that mothers find at the
nterstices of their days. In her study, Tulley shows that research and
riting mostly gets done in the “time blocks,” though sometimes these
time blocks might occur with family members around (“Rhet-Comp

that show the process of writing her forthcoming

Moms”). In photos
impact of the COVID-19

book, Rhet-Comp Moms, Tulley gestures to the i
pandemic, during which she was writing her manuscript. Tulley’s obser-
f “time blocks” for research is borne out

vation about the importance o .
cademic mothers. For

by other studies o8 the pandemic’s impact on a
instance Fulwiler and colleagues write that “Child rearing during this
’ - i thers with even smaller units of
demic has Jeft academic MmO
global pa? intellectual thought and writing, which are

makes deepP _ :
plications and grants, next to impossible” (2)-

. nd that the structures we had put in place to sustain
We quu:kly f?u ould not withstand the realities of the pandemic; as
our writing live® red t0 write, our drive to write alone was not enough
much as V:VC ‘;’3‘: Writing practice in the face of the new pressures the

d to create new strategies and develop new habits

to maint'aln WC ha
crisis creatf 'ur ; Jentities as writers to endure. (Itis worth noting that,

. roO . . TR

i order ¥° ope of this essay, extensive cross-disciplinary research

while not ot only that the pandemic had 2 negative effect on the
ctivity of academics who identify as women and who

has sho™ rodtt
reseiﬂ";l - dren put that academics who identify as men—even men with
i
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children——experienced an increase in theijr rate of publica-
scholarly productivity. See, for example, Squazzon; etal, Eli%ns iy
Deryugina et al.; and many more.) Nag

Ctq),
In the remaining sections of this chapter, we explore

that helped keep us writ.ing during the first yee.lrl of the Ct(;vo Is)t_rlategies
demic. Specifically, we discuss hov“v we made wimng 2 part of i 9 pag,
life via detailed schedulingﬁcif the “endless c.iays and hoy yy, Creay-to.day
laboration and accountability structures, 1ncl‘u‘ding joint Publ; col.
writing or co-writing groups, and accfount:?blhty Partners
sustain our work practices and our writerly identitie
through a pandemic without physical or linental sp
that many writing goals went unmet. But' since for i
a large part of our identities as academics, we needed ney Ctugr ;s
to make writing possible. To explore these Strategies and Structyreg ws
offer our own narratives interwoven with narratives of the experier;ce:
of other women writing through crisis.

ord
S. The o) of -1

liviy,
A€ 0 work Mean,
bOth Of us Wri

STRATEGY ONE: SCHEDULING ENDLESS DAYS

Virginia Woolf famously preached the necessi
women writers in A Room of One’s Own, But thj

write is also a symbol of a woman'’s need for time to write. Woolf kney
that without privacy, finding time to write——away from family and domes-
tic responsibilities—was a near impossibility. With the outbreak of World
War II, a decade after A Room was published, private Spaces and writing
time became scarce, as the chaos and destruction of war infiltrated the
British domestic sphere. Woolf spent much of the war’s early years in
Monk House, her home in Rodmell, Sussex, writing in a private room.,
By all accounts, the early war years up until Woolf’s death in 1941 were
extremely productive ones, in part due to her domestic support sys-
tems and her own sheer determination. Yet she still describes the war,
and in particular the Blitz, as an impediment to creative thought. As
Woolf writes in her wartime essay “Thoughts on Peace in an Air Raid,”
“The drone of the Planes is now like the sawing of a branch overhead.
Round ang round it goes, sawing and sawing at a branch directly above
the house. Another sound begins sawing its way into the brain” (?43)'
Throughout the €ssay, war sounds interrupt her thoughts; they pierce
t'he walls of her writing room, disrupting not only her space, but also her
ume to write, The war—ap, always looming presence—is similar to i
COVID-1g pandemic iy, that the threat of outside danger infiltrates the

mental space of the writer. What were once writing

ty of a private roop, for
s advocacy for g space to

home and with it the

Y
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w fragmented '
re noW g Ifmd interrupted by the co _
nd, in our case, disease. nstant reminder of

days

daﬂger‘i, 1f, who had no chil
00l1, o chi w
put ildren and who also had the support of

estic workers and her husband .
iack for @ quiet place to work in qu?;d t}t:zllzz:;l Leonard Woolf, didn'’t
Juring the COVID-19 pandemic and, indeed, ev e way as many women
oraries- For example, Mollie Panter-Down, e 30 of Hexcon v
1,5 don” column about : e es, who wrote her “Letter
from ™ ; wartime Britain for The New Yorker, had to
write with two ch%ldren frequently at home. Like Woolf, Pant i)
secluded herself in her writing room, a transformed a,rdzz ;zt icilwﬁes
Haslemere: Sur::ey, home. She also had domestic su};gport includin e;
panny to help w1t.h her two daughters. In a September 10 1’942 lc-:tterg to
her New Yorker editor, Panter-Downes makes clear how sigr’liﬁcar’lt domes-
tic workers were to her writing productivity: “Life has’nt [sic] been very
encouraging for literary composition lately, as my Nannie, prop of my
nousehold, has been whisked into hospital for an operation, and I've
been combining darts to town with children, cooking, and domestic
| In consequence the output of ideas and results has
but I hope it will improve soon.” The absence of her
dical emergency means that all “domestic chores,”
not just childcare, fall to Panter-Downes, effectively putting a halt
writing but her very ability to come up with new “ideas”
This creative halt due to domestic support structures
d by countless women in 2020. As it did for Panter-
ed to make research trips “to town [London] with
to creative time altered the way we approached

th reliable «plocks” of writing time,
nted to, in Woolfian terms,

chores in general

peen pretty thin,
nanny due to 2 me

and
to not only her
for her editors.
falling away was share
Downes, who continu
children,” the disruption

our work. No longer privileged wi

we made use€ of what wé had, which amou
“scraps, Orts and fragments” (Between the Acts 189).
’ as integrated in our personal lives, and not sepa-

' itin
But seeing writin8 ing to Laura Micciche, what writing looks like:

it 1S accordl
rate from 1t, 15 cketed from the moments and events that define
de in the context

“ o, be i .
writing cannot ndle” (72)- This observation, ma
us; it is part of pout how writers inhabit time, describes our

. e Se ol jon @

of M1cc1ch€ 5 .dlsc.f . e andemicC- Writing, if it was going to happen,
reality of writing 1f very 425 rather than something that we set aside
had to be 2 part @ /| the kids were back in school, until we

1
: » : roVed, un .
until condition® lmep Jess stressed. We had to make “time blocks” when
f Jess s€T-™

for sustained writing while our families slept,

we could set our® - the “time scraps” of the day as they became avail-
s

Moms$

and, OmerWisel’z:et ComP ”). Using our time as well as we could

able (Tulley

T F 1 f \
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meant planning and always knowing W(I;l:clt th.e.next Step ip, 0

was. And because of .the st{ange unpre ICtabl‘lllty of the endlel;r wﬁung
crisis, we couldn’t wait for time to‘ open up; Writing i, time ¢ O

be expected, planned, Sque?zed 1l among the noige of th
to become sustainable pr achee. :

Nina Rigges memolr of ing with and dying of canc
how, in a slow-rolling crisis, whether personal o.r gIObal, fin dinxplain
to live and write in the present be(:(.)mes. essential, rahg, thangﬁ“{ays
all hopes on that moment, at some time in .the future, when gh;- ’sﬂng
“back to normal” again. Early in the narrative of her illness Whef g0
and her husband were both trying tc.> understand what the Cancer mez
for their present and future lives, Riggs relat:es‘a conversation i, Whicnht
her husband referred to the time “when this is oyer” Riggs replies ¢,
him that living for that unknown place and time in the future “Inval;.
dates her whole life right now;” she says, i.nstead, “I have to love theg,
days, the same as any other” (Riggs 73). Living in the Present, mj;,
each day work within the conditions set by her cancer, resemb]eg the
work of mothering and writing during the pandemic, Writing was hoy
to make the days mean something for us as they happened, rathe, than
just waiting for it all to be over. Writing and mothering, unlike sq much
else in those endless days, were “pitched towards futurity” in ways that
many other of our activities were not: €ven as we inhabited g continuoys
present, the kids still needed new shoes, needed haircuts, and the Writ-
ing was there to “endure, withstand and return to” (Micciche 84). It has
only been recently that it’s felt possible to imagine a future that looks

different from the hundreds of days that have gone before and to thus
shape our writing days differently,

s
€ daY If

he

ty of the everyday when there isn’t really a future
Nina Riggs” 2:03-2:12). Riggs had to make her
ays because, she writes, “it is clear there will not

you can count on” (¢
WAting a part of hey g

-/
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; exigeﬂdes are different from Riggs’s, by 1y

o OW P s is the strong drive to wri e lack of a reliable

L gmilar 3> 5 O Write even duri

{'uu]le ecauSe Of——-CflSlS- nng—_or pet‘haps
ol s, the andemic chan :

¢ - othof U P ged time and writine. For H

O s the only thing that could take her ougsig g. For Heather,
“Tiﬂﬂgqiﬂg uelse” to do, something to imagine th ide the house’ giVC her
: Om:i,a e ncertain. Writing was something to e future when the pres-

: €
eﬂ:lctures for, something that connected her w%ﬂi 1:1p oy for,' fo create
srote where and when she could—in the ; her professional self.
pe W  ed fi _ interstices of the day and in

s of time claimed from her family via the onlj Y
ploc . e online calendar invitations

pe and her wife would send to each
(hat § other—and, when she would
. oear, as far as she was able. Supervisi : ’
4isapP ity Ing online school in spring 2020
and for ten Wee bilﬂng e worst weeks of the pandemic in the winter
of 2020-2021 the bgcl(;s felt lmous but were never enough. And so,
(raps of time grabbe early in the morning, or between monitoring
online first @d third grade, were when the writing had to happen.

In the sprlng' and summer of 2020, Melissa could still manage to
find chunks of time in which to write. She scheduled her writing times
round virtual school and virtual camps and worked on different proj-
ects during different blocks of time that were available to her. She usu-
ally worked on two to three writing projects simultaneously, which kept
ner interested and motivated in the work and kept her from getting too
suck on one project. In the fall, however, things in New York began

ding; her children returned to school, at first in
became more deman g
2 hybrid format and then fully in person. But everything still felt more
thing but. We could g0 places; but separation was still advised. Activities
mng bt with extra requirements for caregivers to observe and
restarted bU ¢ time Melissa was 2
0
scraps. She was r; 0 plod through one at a time in the moments that
ibilities. Part of the shift
weren't taken u%uling (o scrap scheduling was
s :;d“ﬁ dth. The struggles of maintaining a productive work
r » . .
g chedule ovﬁSh w0 wpack 'to normef.l put work'and family §chedules m.to
the quick g0 sp radic scraps in the morning and at night and while
n
g the € g continued to happen, and this was in large part
:ny its many forms.

a

to open up. Teaching and administrative labor, although still online,
difficult because while the State touted “back to normal,” life was any-
locks © ble to schedule before became
fulfill. The blo jonger able tO work on multiple writing projects

but could manag® "'y and family responsi
due to a decline in her
men .~ and summer had taken a tremendous toll and

own the sprlng

pecame the best she could manage. But yet, through

AT =




202 MELISSA DINSMAN AND HEATHER ROBINSON

STRATEGY TWO: CREAT'ING (;(‘)MMI‘JNITY IN 150LAT| ),

The benefits of academics wrinng w1th others haye been el

in many books. In Acknowlfzdg’mg Wntz?zg Partners, for exam “toyg, d
Micciche explores the wayi m Whlfh WIILErs recognize thoge wit}; AUy
they write, whether they ﬁlmply share “pace with them wWhom
active collaboration. F.ollowmg Frank M;irtela.s work, Berg ang SOrk I
suggest that collaborative work i:reatesna holdlng eerironrnem " eet_’er
functions as a kind of “supportive el for I:h‘ose who particip;te“thlc‘h
offering “gestures of care and protection . . . it offers the Proms In jt
:deas will be preserved and nurtured rather than dismisgeq” (86)e tha
Helen Sword, in Air and Light and Time and Space, intervieys SeVera.lAn

demic writers about their collaborative writing practice, describi, aca.
ways in which it provides not only 1n.t(.=.llectual stimulation and broagd zhe
the scope of possibilities of their writing, but also offers €Motiong] suns
port. As Lisa Ede and Andrea Lunsford write, “Collaborative Writip

has the ‘capacity . . . to open out, tci open up, to explore not only the
experiential present but the theoretically possible’” (141). Many of 1.
writers in these collections talk about writing with others by sharing
physical space, either on joint or separate projects; or of the freedom
of the “hand-off,” where each works on a piece, and then hands it off
to another, working in a different place or even time zone, reassured hy
the fact that the work is moving forward, even if it is out of their hands,

There is, though, little discussion of collaborative writing in historica]
times of crisis. In her descriptions of the process of writing her memoir,
it is clear that for Riggs the writing of her illness had to be a solitary
effort, even as she explores her relationships with her husband, chil-
dren, friends, and parents in the text. The crisis of war and pandemic, by
contrast, is a collective crisis, where lines between individual experience
and public need become blurry and individual choices are scrutinized
for their impact on the war effort and the common good. Navigating
this collectivity means that much of Virginia Woolf’s and Mollie Panter-
Downes’s management of writing during World War II involved finding
places to be alone and making sure there was someone else to take care
of the day-to-day household duties so that they could write.

However, finding isolation amid parenting and housekeeping, teach-
ing and writing, all in the same shared space, is an entirely different
Proposition. For us, during the COVID-1g pandemic, one of collabora-
tion’s main values has been the way it reasserts connection with a W("rld
outside the particular versions of the pandemic that we are Cndufj.rlg'
This experience seems to be a common one: collaboration"'_wrlnln :
groups, accountability partners, and co-writing—has been 2 popwiar
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nechanis™ S.pedﬁcany during the COVID-19 pandemi

Coping Jlarity i crisis seems new. The prodigious amount of wr; N and
s Pondemi s impact on academic work practices (for exa ting on
pe P and citations therein) speaks to its singularity: there i mple, Mar
pereﬂ? he last hundred years, to which we can compare itls no experi-

€s n ]
e of the 1918-19 influenza pandemi
|ars pandemic have remarked upon

§cho : i i

s in which we are still coming to understand the impact of th

mndemi ¢ on the day-to-day life of its “guiltstricken survivors” (Ouﬂ:
Most of the few near-contemporary narratives that are extant

040" -dividual experi fi
ern the in perience of illness, even though, as Thomas

con T ;
ing writes, 1L 18 also important . . . to recognize that survival was

Jso part of the experience of the epidemic” (Nichols et al. 651). Just
ke during the COVID-19 pandemic, participating in the public health
jrategies developed in the 1918-19 pandemic—closures of schools,
rict limits on movements and gatherings—created a scene of sur-
qval that requires isolation. However, in 1918-19, isolation was not
nitigated by virtual connection: collaboration without sharing physical
documents would have been expensive (phone bills and postage) or
The point is that there is no precedent of this collaborative
crisis for women writers. Panter-Downes and Woolf both

sought solitude and built spaces where they could write alone. Riggs
found that she couldn’t write alone even when she had the opportu-

nity to do sO: she needed to be with her family as she wrote about her

experiences with cancer. Riggs’s narrative gets somewhat closer to our
experiences, althou

gh we had no choice as W€ had nowhere else to go-
And so, the pandemic has, for us, reinforced how important creating
’ .
structures for writing that reach outside

our domestic spaces are, not
vity, but for the

only for producti sustainability both of our writing proj-
' 1o a§ WIIters. ‘

ects and‘Our 1d81’1t‘1;11;-1 pandemic; Tulley suggested collaborative work

Early in the CO v ng he rs to “reach out” to colleagues

e faculty writing groupss suggesting that these

ot on our campuses and at

ven if we are N . .
h” (“Resetting“). Joint projects, online

ar . .
arly scheduled in an online space 1n which to
(shared, regt artners became more impor-

; : ccountability P . .
d working with 2 ther women academics wriing during the

write): & d for many © up writing spaces and projects created
held us accountable to someone who
parent, Or teacher. Distributing
ade writing more possible.

impossible.
response to

ays that
mestic partnen
eeded for writing m
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But this distribution too required adaptation: older m dels of
ers sitting with two pad§ of paper anc.l tWo pens, or €ven ty, COtwo Wrjy
in the same room banging out tCth simply C0u‘1d not hapy, m
Seeking feedback from fellow writers a.nd edito
of an author’s process. BuF the ex't.reme 1solation and Mengy) | le
ing through a pandemic with families aljways at home Jeqg s 1 e,
opportunities and ways to col.lztlborate with O'theI"S. Melissa, for 5 Ney,
formed an accountability/writing partnership with , researcy, . mple
on the other side of the country. The two spoke weekly ¢ discuseaglfe
ing goals, share drafts, an.d offef' feedback. S(?me weeks thege call :v Wrig.
serve as support check-ins, with conversationsg turning ¢, Pandoul.d
fears, family stresses, and general wellr.le'ss. This Partnership beey €mje
important to Melissa’s writing productivity as it .was to her mentain:
being. Heather maintained a weekly, two-hour virtual co-Writing sess.eu'
with two work colleagues; this became not only a PrediCtable, Proteclon
time for writing, but also provided connection with the w orld of (t)ed
college from which she had been severed. These CO-Writing sessions rUr
vided a different kind of accountability than the ope Melissa descﬁllj)eo.
but the effects were similar: being expected to appear on 3 screen Onct
a week and needing to be in the midst of a writing Project o which
she could work for two hours reoriented Heather to the future amid
continuous present of pandemic time. For both of us, the accounahyj;
and collaborations kept us connected to our pro lives ag Writers
and scholars.

A sister-alternative to the accountability partner is the Writi
which many of Melissa’s and Heather’s friends and scholarly
formed during the pandemic. The goal of the writing

accountability, but it may not always include the dis
and personal support as can be o

's has aly,

fessional

11g group,
colleagyes
group is in par
cussion of goals
ffered in a partnership (although it

ific schedule. During the pandemic,
this kept people writing and reading. But more importantly, as with

accountability partners, it helped us feel less alone in our work and per-
sonal lives and hang on to our identities as writers.

The last form of collaboration that we wish to touch on, and one that

contrast, working in applied linguistics and Wﬂmﬁ
rated with several co-authors throughout her car¢

using different Strategies for collaboration with her various writi’§
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. ghortly pefore the pandemic, we decided to form a writ
A€ . which was strengthened during the crisis. N a stm
Pﬂrﬂiee us 10 continue to supplement our individual .sch(:)tlonly' el
exlaba 1ow€d cach of us t(_) venture into other areas of researar}‘:’hlp but it
alsf; s, thus proadening our research area expertise Anil ;hat were
n; .d eeply enjoyable and satisfying experience in a time ,hrankly, it
g were 2oL v enjoyable or satisfying. The unique ‘Zc;:dml?ny
u lng

.ngs L.
" 16 of writing together allowed for each of us to take turns wri
§ writing

dema ™ -
an editing: which meant that even when one of us was taking a break

ot the essay, it was still moving forward in the other’s hands. Thi
m of collaboration 1s not new: Cindy Selfe, interviewed in Tiilleyt:

‘oW Writing Faculty Write,” describes the pleasure of the hand-off to

ner regular collaborative writing partner, Gail Hawisher: “I totally gi

i over. 1 don't care if they change every single one of my blessed 3;5;;2

2 long as they're doing something and moving the piece forward

[ just assume [Gail] is constantly making the piece better when it’s out

of my hands” (g7). The possibility of surrendering a piece into another
4ir of trusted hands during a time when there was only one other adult

io hand off domestic and childcare responsibilities provided deep relief
during the pandemic days. B
Like Selfe’s and Hawisher’s partnership, collaboration for us was not
contemporaneous. Instead, we handed off shared documents from late
d in for short intervals of

at night to early in the morning; We poppe
time during our days and texted or called each other about what we had
ation about writing happened in the writing

done. Most of our convers
itself, in comments and text messages: We rarely tracked our changes,
ach other’s contributions to the

. i . : e
neither monitorin nor approvmg
& we must trust what each other

: . ; as much time
lece; elmer Of us h uc )
piece; since 1 - combing ¢hrough each other’s changes. Our pan-

}(;as (ione rather t " pave been cuch that we have merged our voices in
emic collaboratiol® 1d we have taken responsibility for individual

A that weé 'wrlte, ah cher’s editors, critics, and accountability
1e being eac iting together. The endless days have

th. Our collaborations have cre-
ave threaded our time scraps together.

1S

the United States is emerging, haltingly, from
pa,ndemic. Case counts are well down from
Ks; @ majority of adults are vaccinated with highly
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. o vaccines, and our workplaces are opening y, Now, g,
effectiv Cd oncerns revolve around wha.t ouf future Writing Pra " qQue
tions .an . we reintegraté working or?-sue with our dOrnesr_ic livgnce Vil
look like a]ision to this essay, we articulate some of oyr quest.s. uy
as a conc bout how the relationship between writing anq timlom- for
ourselves fus in the future. As mothers of growing chjj . € mig,
change for in which we write will continue to evolye 5 our ,Ch‘
that thehwi)’se and as we progress in our careers. Meligs, g0 .
neeqs o 031225.5 her tenure decision may well, again, shift hep relag
ure lli]tjflg -nd time. Heather, promoted to full profesgoy in Augus(t)nshi
< establishing 2 new rhythn and reason for writing that ig disconn:::e%
from institutional metrics. . .

So what are the changes to qur writing I::‘ractmes, brOught on by y,
pandemic, that we hope to sustain as we go back to normal”? (w, not:
that we always write this in quotation marks,.because we really don
know what this is or, indeed, if we even want it.) We hag Initiateq our
first collaborative writing project in October 2019, but a¢ that time -
didn’t really know what style of collaboration would sujt 1 O, indeeq
if it would even work. As we found during the pandemic, oy WOrkin’
rhythms and paces are very compatible, so we will continye Writing wuﬁ
each other in the ways that we describe above and also ta]k to each othe,
about other writing projects, filling out for each other the Picture of
who we are as writers as well as affirming each other’s writerly identitjes,
We will also continue to foster accountability partnerships anqd groups,

which allow us to imagine our writing futures even when the present
moment isn’t conducive to writing.

Pandemics have a way of fracturin

of the trauma of the 1918-19 influenza pandemic, Catherine Belling
observes that “the silence that surrounds the 1918 pandemic may not
only have been due to selective memory’s normal erasure. There may

also have been a refusal or inability to describe a trauma that might still

have haunted its survivors, Perhaps the flu overwhelmed language in

57)- As we wrote this piece, we noted that the
lives and our struggles to shape pandemic time
S0 we could write seemeq banal in the face of the massive trauma the
‘xzr;i‘ia:;x(feﬂenced. So perhaps that is the conclusion of this piece:
are sl tryifl :0 iffer descﬁpﬁons of the shape of our days even as We
Pandemic mgo O&Sl *be them in such a way that we get through these lat(ei
by this Panderr:r L has fell, o times, that language is overwhelme
sense ofare ' and that the only stories we can even try to make
€ the smallegt ones. Thus, we offer a fractured account of O

dl‘en’s
S up fo, ten.

g narrative. Writing of the impact
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” . ing lives: W€ woke up early in the mornj

ﬂﬂdf‘“ nd ried to find time that is ours in the I:mng, Stayed up late

g it within a space—our homes-wheren:;dSt of the relentless
O many parts of our
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