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; SCHOOL BUS NEVER CAME
How crisis Shapes Writing Time
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h e writing lives of women with children are often built on the assump-

sion that, as Donald Hall writes, ?time is predictable, subdividable and
regula? (qtd. inBe rg and Seeber 24). Many narratives of mothers who

are writers?especially mothers o f school-aged children?show just
how fundamental predictable time is. Barbara Kingsolver, for instance,
describes the school bus as a muse, i n the ways that i t punctuated her

workdays when her ch i ld ren were young (Charney). For mothers o f

younger children, too, t ime away f rom their children is vital for profes-

sional survival. Rachel Connel ly and Kristen Ghodsee write, ?In terms

of its role in faci l i tat ing employment, you need consistent, dependable

childcare. You need childcare that is available when you need it. The

best care imaginable won ' t do you any good i f i t is only available from

g:00-11:30? (35). B u t what happens to women writers when the school

bus stops coming, and t ime is no longer ?predictable, subdividable and

regular?? What happens to wr i t ing productivity when the days become

endless and t ime loses all punctuation beyond the rising and the set-

ting o f the sun, and when childcare becomes not merely inconsistent

or unreliable, b u t completely unavailable? What happens to our writerly
identities when all our other identities collide into them, forced into the

same space and always competing for attention?
O u r re la t ionsh ips wi th t ime and wr i t ing shifted drastically and sud-

denly i n the early days o f the COVID-19 pandemic due to them i t i g a t i o n

strategies adop ted by theCen te rs for DiseaseC o n t r o l and Prevention.
?gatten the curve o f viral infection, schools and work-

I n o r d e r *° u b l i c g a t h e r i n g s were p r o h i b i t e d , a n d we l ived u n d e r

places c l o sf v c e " directives. The pandemic?s endless days involved

n e e oe ¢ schoolaged children, housekeeping, and work, all in the

n r 7 spaces with the same people around all the time. There were few
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hand-offs between parents because there was n
a d th Wher,

still in our homes, and the uncertainty of the pana

early days meant that ourk i d s needed u s a round ,Wr i t i nga b o u

York City?s ?shelter in place ru les and its impact on herWriting 7 ew

Smith describes how she had to reinvent her understanding e i e
her life worked now that there was nowhere to go and so much time

fill. She writes o f the yearning t o be alone that accompanied the ear}

pandemic days for artists andwr i te rs , i used to unstructuregand .

predictable time: ?Themarr ied human, nnt h e - ounity Place withPart.

ner and children, dreams o f isolation wi th in isolation. All the artists

with chi ldren?who treasured isolation as the most precious thing th

owned?f ind out what i t is to live wi thout privacy and without time?

(Smith 29).
To work in isolation is, o f course, a k ind of privilege many women

don?t have and more lost dur ing the pandemic. We, the authors of this

essay, also acknowledge that our abil i ty to work f rom home and maintain

our incomes, which enabled us to protect ourselves and our families

from the Coronavirus that began to spread rapidly in our New York City

region in March and Apr i l 2020, wasa privilege as well. But this privilege

was not without its challenges, which inc luded the daily competition for

psychic space, and the drain on our physical and emotional energies

from writing and parenting ina crisis, often at the same time. In order to

explore our experiences o f wr i t ing through COVID-19, we consider the

stories and practices o f other women who have wri t ten through engulf-

ing, slow-rolling crises?war, cancer, pandemic?where the individual

impacts are not always felt acutely. For us, as f o r o ther women writers,

including Virginia Woolf, Mol l ie Panter-Downes, Nina Riggs, and Zadie

Smith, the drive to keep writ ing remained necessary in the face of an

all-consuming crisis, whether global or personal.
. T h i s essay is about ou r stories o f f i n d i n g ways to sustain ou r writerly
ident i t ies?

anxiety, dines n y fet ish iz ing product iv i ty?aga ins t a backdrop | ?

upon social sup ort ath edictable change. As academics, we had relie
teachers, and a t i n g Structures to make ou r lives as writers, parents,

meant that sudden} . Possible. The slow-roll ing crisis o f the pandem'¢

always around ys, Thar ~_J o n e was home all the t ime and so work was

work in general but n somewhat the case f o r wr i t ing and academic
? , the pandemic exacerbated the worst aspects ©

meaningful

go thatwasn't

€ always on? Nat .

Arthur describet h e & ; . academic labor. Batsheva Guy and Brittany

tinction between ?at. m6o f constant ly work ing because there is 2°
work,? ?at home,? ?at school,? et cetera; Arthu!also describeS thej .

ntensefeclings of loneliness that were brought onby
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?home, with her very smallchild, alongside feelin
working and angry? that the falling away of the
emb 4 putin place to ensure her productivity, even after becoming a
she ba had meant that she of course became much less ?productive?

pare productivity is very much tied to academic identity, but the pan-
(894)

€8 as parents,

g ?a s h a m ed ,

t r u c t u r e s t h a t

?has forced us to f ind new wayst o balance our identit i
d O s academics, teachers, and writers.

pThe questions that we grappled wi th dur ing the early

s i l €0nfound us now,s ince , although the pandemic is receding, the
vsiabilityand unpredictabi l i ty o f time remain, accompanied by pres-

gure from our institution to get ?back to normal,? even when we don?t
know what normal looks like anymore. In this €ssay, we try to describe
now we kept writing dur ing the pandemic, and how we created struc-

tures that made i t possible to sustain our writ ing careers alongside the

other obligations of our lives. For us, managing writing in the pandemic

required f inding ways to integrate wri t ing into our day-to-day pandemic
routines and establishing strong support structures at home and via col-

laboration and writ ing partners, whether for relief, for accountability,
for company, or to maintain momentum. We wanted to still be seen as

writers, and this was made possible by becoming responsible to someone
other than ourselves.

p a n d e m i c d a y s

C H A L L E N G I N G O R T H O D O X I E S O F W R I T I N G A N D T I M E

There is a vast how-to-write indus t ry f o r academics (e.g., Boice; Tulley,

How, Sword; Silvia). Many focus on managing time, exhort ing faculty

writers to structure the i r t ime deliberately and consistently in order to

maintain and increase the i r productivity, with external accountability

structures keep ing them on track. Maggie Berg and Barbara Seeber, in

The Slow Professor, wr i te abou t the necessity fo r ?timeless time? in order

to be creative and produce good work: They entreat us to look to the
?environmental factors [ that ] facilitate o r interfere with creative think-

ing? so tha t we can ?protect a t ime and place fo r timeless time? (38).

Laura Micc iche, too, statest h a t ?writ ing seems to require a destabilized

present. Wr i te rs lose track o f time; wri t ing exerts y e e e n c e e e
. al l a r o u n d ? (64) . Rober t Boice's research, o n the ° er

rea l i t y t h u m p ® be m a x i m a l l y product ive i n terms o f pages wri t ten,

h a n d , shows tha t , ' ons o f w r i t i n g t ime, wi th check-ins f r o m others to cre-

sho r t , r e g u l a r s i t y a r e m o r e effective than long blocks o f wr i t ing time.

a te a c c o u n t a n t N e nets o f these ?how to write? or thodox ies fel l apart,

B a d tO he adap ted d u r i n g the pandemic , when the ?consistent and

~\
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, ? that Connelly and Ghodsee lace
predictable c o o fen academic work also disappes © cente;o f

mothers lusions between work and home are essential fo,i n
Firm thers to manage the demands of both job ang family,

demichodsee write that ?Maryellen Giger, a professor o fr a d i o l o n
and O c e r i t y o f Chicago and m o t h e r o f four, Suggests that we e y a t

l s h a finely tuned o n / o f f switch, t u rn ing o f f h o m € l i fe Whe ed to
e

vi 1 Wwe?
at w o r k a n d v i c e v e r s a . ? Y o u h a v e t o b e a b l e t o t u r n t h e s w i t c ; Te

f o c u s o n w h e r e y o u ' r e at?? ( 1 2 0 ) . W i t h o u t t h e s e d i v i s i o n sc a n

separate spaces?the experience oft ry ingt o wr i tewi th children aroung
bles what Adrienne Rich describes in ?Of Woman Born?. ?Th

?hild (or children) might be absorbed in busyness, in his own dream,

world; but as soon as he felt me gliding into a worlq Which dig not

include him, he would come to pull at my hand, ask for help, Punch

at the typewriter keys. And I would feel his wants at such a moment
as fraudulent, as an attemptmoreover t o defraud me ofl iv ing even

for fifteen minutes as myself? (qtd. in Micciche 64). Even in noncrisig
moments, the interruptions Rich describes are all too familiar to women

scholars and writers. But during a pandemic, when everyone igalways
home, these interruptions become the norm. As Sara

?For some, having time for writ ing, wh ich means t ime to face the table

upon which writ ing happens, becomes an or ientat ion that is Not avail.

able given the ongoing labor o f other attachments, wh ichl i tera l ly pul l

them away? (250). Thus, i t isn?t jus t t ime bu t also space that is essential

for writing. Women need the wr i t ing table and the space to ?orient? o;

locate themselves and their wr i t ing in relat ion to and away f rom their

other responsibilities; to live, as Rich suggests, as ourselves, aswriters,

Living on Long Island, New York (Melissa) and in centralNew Jersey
(Heather), ?shelter-in-place? started early and lasted for what seemed

like endless months. We both have no local family, and even i f wedid ,
the fear of infecting others would have kept us from asking for help.
(In the early days of the pandemic, so much was unknown about virus
transmission that every form of con

tact beyond our immediate house-
holds seemed too risky.) Thankfull

» OUr spouses, both of whom also
work at local colleges, were home and
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: oolwork,while Heather shifted her own
ne ?et first time: Heather?s kindergartenerwatcheds e e r

for airytales and learned to type with British cartoon characters

ee eatherprepared and taught her classes and attended meetin
Hf ugnowt spring 2020, we authors spent hours riding bikes watching
0 i 2s, goings OF neighborhood walks, and doing puzzles together and

neawe weren't doing this, OF when the children slept and our houses
whe? quiet, we Wrote Again, we acknowledge our extreme privilege:

nly did we have spouses at home but they are also caval partner

in parenting our children. And yet we constantly felt our identities as

ers DEINE threatened by all these other demands on our time. Our
ie to write remained, but the time we needed to write keptthreaten-

?ag 10 i D away:
Christine Tulley?s analysis of the writing practices of ?rhet-comp

? gets closest to anticipating our experience of writing in the
moms ?

andemic. Tul ley ident i f ies two key structures that academic mothers

yse and Jabels them ?time blocks? and ?time scraps.? Time blocks are

negotiated stretches o f t ime where all other obligations are cleared

out; time scraps are those stretches of time that mothers f ind at the

interstices o f the i r days. In her study, Tulley shows that research and

writing mostly gets done in the ?time blocks,? though sometimes these

time blocks m i g h t occur with family members around (?Rhet-Comp

Moms?). I n photos that show the process o f wri t ing her for thcoming

book, Rhet-Comp Moms, Tulley gestures to the impact o f the COVID-19

pandemic, dur ing which she was writing her manuscript. Tulley?s obser
yation abou t the importance of ?time blocks? for research is borne out

by other studies on the pandemic?s impact on academicmothers . For
Fulwiler and colleagues write that ?Child rearing dur ing this

instance : left academic mothers with even smaller units o f
global pandemic has lett 4 S. . es deep intellectual thought and writing, which are
t ime, which ne ts, next to impossible? (2).?cations and gran

. poth publica ;

requi red fo r at the structures we had put in place to sustain

We q u i c k l y four ould not withstand the realities o f the pandemic; as
?sing lives © . .

o u r w r i t i n hi ated t0 write, ou r drive to wri te alone was not enough

much as W ar w r i t practice in the face of the new pressures the
trategies and develop new habits

t o m a i n t a i n ° e a d to create n e w §

r ;dent i t ies as wr i te rs to e n d u r e . ( I t is w o r t h n o t i n g tha t ,

i n o r d e r oO = scope o f th is essay, extensive cross-d isc ip l inary research

w h i l e 2 ° n o t on l y t h a t the p a n d e m i c h a d a negat ive e f f ec t o n t h e

has s h o w ? 10guctivi ty o f academics w h o i d e n t i f y as w o m e n a n d w h o

researe a r e p u t tha t academics w h o i d e n t i f y as m e n ? e v e n m e n w i t h

nave N w
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hildren?experienced an increase in their rate
cholar ly productivity. See, for example, Squazzon

Deryugina et al.; and many more.) ,

In the remaining sections of this chapter, we e ee
that helped keep uswriting during the first year Of the c o v a Bie

demic. Specifically, wediscuss how we madeWriting 4 Part ofdaysPan.
life via detailed scheduling of the ?endless days a n d how we a Oday

laboration and accountability structures, including joint Publicatig

wring OF COMMUNE Groupe: and accountability partners in e e
sustain our work practices and our writerly identities, The toll of iin?
through a pandemic without physical or mental space to Non ing
that many writing goals went unmet. But Since for both ofusWriting "
a large part of our identities as academics, we needed newstra :
to make writing possible. To explore these strategies andstructs,
offer our own narratives interwoven with narratives of the expe

of other women writing through crisis,

icatio
i ty. As

al.:
Xplore

y

res, we

Tiences

STRATEGY ONE: S C H E D U L I N G ENDLESS DAYS

Virginia Woolf famously preached the necessi

women writers in A Room of One?s Own. But this advocacy for a Space to
write is also a symbol o f a woman?s need fo r t

ime to write. Woolfknew
that without privacy, f ind ing time to wr i te?away f rom family and domes.

tic responsibilities?was a near impossibility. With the outbreak of World

ty o f a private room for

Monk House, her home in Rodmell, Sussex,

By all accounts, the early war years up unt i l

extremely productive ones, in part due to
tems and her own sheer
and in particular the

Woolf writes in her wa

writing in a private room.

Woolf?s death in 1941 were

her domestic support sys-

determination. Yet she still describes thewat,

Blitz, as an impediment to creativethought. As
rtime essay ?Thoughts on Peace in an Air Raid,

?The drone of the planes is now like the sawing of a branch overhead.

Round and round it goes, sawing and Sawing at a branch directly above

the house. Another Sound begins sawing its way into the brain? (243)

Throughout the essay, war sounds interrupt her thoughts; they pierce

the Walls of her writing room, disrupting not only her space, but also ne

ime to write. The war?an always looming presence?is similar tothe
COVID-19 Pandemic in that the threat o f outside dangerinfiltratesthe
home and with it the mental space of the writer. What were once writing

Y Y
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fragmented i
are now gm and interrupted by the consta

nd, in our case,disease. stant reminder of

(ane W o o t who had no children and
estic workers and her husband andw i e u e had the support of

for a quiet place to work in quite the - . conard Woolf, didn't

fo t n e COVID-19 pandemic ame way as many women
guring and, indeed, even some of her cont
oraries. For example, Mollie Panter-Downes, who wrote h ?L t e r

from London column about wartime Britainf o r The NewYorker h ?dt
write with two children frequently at home. Like Woolf, ooctenDownes
secluded herself in her writing room, a transformedgarden hut in her

mere, Surrey, home. She also had domestic support, including a

nanny to help with her two daughters. In a September 10, 1942 letter to
her New Yorker editor, Panter-Downes makes clear howsignificant domes-

tic workers were to her writing productivity: ?Life has?nt [sic] been very
ging for literary composition lately, as my Nannie, prop of my

pousehold, has been whisked into hospital for an operation, and I?ve

been combining darts to town with children, cooking, and domestic
chores in general! In consequence the output of ideas and results has

been pretty thin, put I hope it will improve soon.? The absence of her
?domestic chores,?

nanny due to a medical emergency means thata l l
fall to Panter-Downes, effectively putting 4h a l t

and not just childcare,
to not only he r wr i t ing but her very ability to come up with new ?ideas?

for her editors. This creative halt due to domestic support structures

falling away was shared by countless women in 2020. As i t d id fo r Panter-
Downes, who cont inued to make research trips ?to town [London] with

children,? the disruption to creative time altered the way we approached

our work. N o longerprivileged with reliable ?blocks? of writ ing time,

we made use o f what we had, which amounted to, in Woolfian terms,

?scraps, orts and fragments? (Between the Acts 189).
a s integrated in our personal lives, and not sepa-

i itin viBut seeing w n eerd i n Laura Micciche, what wri t ing looks like:
rate f r o m it, 15, @ racketed from the moments and events that define
?Writing cannot © dle? (72): This observation, made in the context

us; i t is par to f " e bus out how writers inhabit time, describes our
of Micciche?sdiscus andemic. Writing, i f i t was going to happen,
reality o f wr i t ing 9 day, rather than something that we setas ide

had to be 4part of o n until the kids were back in school, unt i l we
rN. d. We had to make ?time blocks? when

until conditions ?jess stress©
felt better, less 5° ? up for sustained writing while our families slept,
we could set 0 elv ihe ?time scraps? of the day as they became avail-

and, otherwi t : ot comp Moms?). Using our time as well as we could

able (Tul ley © -

jack

Hasle

e n c o u r a



200 MELISSA DINSMAN AND HEATHER ROBINSON

meant planning and always knowing w a t thenext Step in Oy

was. And because of the strange unpre ?Ctability Of thee n d } r ting

crisis, we couldn?t wait for ume i a m o n . Writing in time rape of
be expected, planned, squeezed in among the noise of the day had1,
to become sustainable practice. ItWag

Nina Riggs?s memoiro f l iving with anddy ing of cancer elps

how, in a slow-rolling crisis, whether personal or global, find; Xplain

to live and write in the present becomes essential, rather ; ?Wayy

all hopes on that moment, at some time in the future, When thinXing

?back to normal? again. Early in the narrative of her illness, w ® Ro

and her husband were botht r y i n gt o understand what the cancermea

for their present and futurelives, Riggsrelates a Conversation jnWhich

her husband referred to the time ?when this is Over,?Riggs replies t,

him that living for that unknown place and time in the future?inval.
dates her whole life right now;? she says, instead, ?I have to love these

days, the same as any other? (Riggs 73). Living in the Present, makin

each day work within the conditions set by her cancer, Tesembles the

work of mothering and writing during the pandemic, Writing was how

to make the days mean something for us as they happened, rather than

Just waiting for it all to be over. Writing and mothering, unlike somuch
else in those endless days, were ?pitched towards futurity? in ways that

many other of our activities were not: even as we inhabited a continuous
present, the kids still needed new shoes, needed haircuts, and the writ
ing was there to ?endure, withstand and return to? (Micciche 84). It has

only been recently that it?s felt possible to imagine a future that looks

different from the hundreds of days that have gone before and to thus

shape our writing days differently.

Throughout most of her illness, Riggs wrote about her cancer: first

on her blog, ?Suspicious Country,? and then through The Bright Hour.

Her New York Times article, published on September 23, 2016, came out

te advanced; she completed the manuscript of
later, and died in February 2017. She describes

writing, but for her l ife?as one of ?accepting
of the everyday when there isn?t really a future

you can count on? (?Ning Riggs? 2:03-2:12). Riggs had to make her
b e e n s P?eof her days because, she writes, ?it is clear there will not

death,Riggs o a (88). In her only interview about the book before her

ing on the manus ora Krug that ?in fact, I had a hard time not work-
breaks, pace myset r an and Occasionally had to be remindedt o take
80 Committedt obein, atte (Krug). Even in a memoir in which Riggs is

8 In each day with her family, she is c o r Wed t
~

f

i

?
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. encies are different from Riggs?

vila as is the strong drive to Whe. but the lackof a reliable
re os even during?or perhans

ae e k p
eve oth of us, me pan emic C angedtimean .

pe n l hng tat coul tke e r c u i e e
wie ing ?else © 0, SOME ing to imagine the future when ?he ?

ot so unceri2i? Wanng was something to get up early for, t vate
e ctures for something that connected her with her rewional self
che wrote WoeT? and when she could?in the interstices ofthe day and i n

of time claimed from her family via the online calendar iay and in
and her wife would send to each other?and hen shewould

disappe@ as far as e e able. Supervising online school in spring 2020
d for ten weeks during the worst weeks of the pandemic in the winter

of 2020-20215 the blocks felt luxurious but were never enough. And so,

scraps of time grabbed early in the morning, or between monitoring

online first and third grade, were when the writing had to happen.
In the spring and summer of 2020, Melissa could still manage to

gnd chunks o f t ime in which to write. She scheduled her writing times
ground virtual school and virtual camps and worked on differentp ro j -

ects during di f ferent blocks of time that were available to her. She usu-
three writing projects simultaneously, which kept

tivated in the work and kept her from getting too

stuck on one project . In the fall, however, things in New York began

to open up . Teaching and administrative labor, although still online,

became m o r e demanding; her children returned to school, at first in

a hybr id f o r m a t and then fully in person. But everything st i l l fel t more
di f f icu l t because while the state touted back to normal, l i f ewas any-

. We could goplaces, but separation was still advised. Activities
th ing but . seh extra requirements for caregivers to observe a n d

restarted b u t f time Melissa was able to schedule before became
ful f i l l . T h e plocks © onger able to work on mult iple wri t ing projects

n p l o d through one at a time in the moments that
work and family responsibilities. Part o f the shift

scrap scheduling was due to a decline in her

f r o m plock s c e p i t The struggles o f maintaining a productive work

own men pane spring and summer had taken a tremendous toll and
5chedule v e r e ?pack to normal? put work and family schedules into

theq u i c u s n S oradic scraps in the morning and at night and while
r i t i n ? , pecame the best she cou ld manage. Bu t yet, th rough

e n s j n the w r i t con t inued to happen, and this was i n large par t
e

t h e s r90 o r a o ®

due t
i

Ou

ally worked on two to
her interested and mo

scraps. She
b u t cou ld manage ' °

; uweren't axe i uling ©

in its many forms.



202 MELISSA DINSMAN AND HEATHER ROBINSON

sTRATEGY TWO: CREATING COMMUNITY IN IsOLAatigy
The benefits o f academics w r i t i n g w i t h others have been v e

in many books. In AcknowledgingWriting Partners, for exam *Outeg

Micciche explores the ways in which writers recognize thoy y g
they write, whether they simply share space with them o, * Whom

active collaboration. Following Frank Martela?s work, Berg ang ck in

suggest that collaborative workcreates a holding environmen; , Chey

functions as a kind of ?supportivenet for those who Patticipae
offering ?gestures of care and protection .. . it offers the p IN it,

ideas will be preserved and n u r t u r e d ra the r than dismisseq?(85) that

Helen Sword, in A i r and Light and Time and Space, interviews several

demic writers about their col laborat ive wr i t i ng practice, describin ate

ways in which i t provides no t onlyi n t e l l e c t u a l st imulat ion andb r o w

the scope o f possibilities o f t he i r wr i t ing, b u t also offers emotional

port. As Lisa Ede and Andrea Luns fo rd write, ?Collaborative Writin

has the ?capacity . . . to open out, to open up, to explore not only the

experiential present bu t the theoret ical ly possible?? (141), Many of the

writers in these collections talk about wr i t i ng wi th othersb y sharing
physical space, either on j o i n t o r separate projects; o r o f the freedom

of the ?hand-off,? where each works on a piece, and then hands it off

to another, working i n a di f ferent place o r even t ime zone, reassured by

the fact that the work is moving forward, even i f i t is out o f their hands.

There is, though, l i t t le discussion o f col laborative writ ing in historical

times of crisis. In her descriptions o f the process o f wr i t ing her memoir,

i t is clear that fo r Riggs the wr i t i ng o f he r illness had to bea sol i tary

effort, even as she explores he r relat ionships w i th her husband, chil-

dren, friends, and parents in the text. T h e crisis o f war and pandemic, by

contrast, is a collective crisis, where lines between individual experience

and public need become b lur ry and ind iv idua l choices are scrutinized

for their impact on the war ef for t and the c o m m o n good. Navigating

this collectivity means that much o f V i rg in ia Woolf?s and Mollie Panter-

Downes?s management o f wr i t i ng d u r i n g W o r l d War I I involved finding

places to be alone and making sure there was someone else to take care

of the day-to-day household duties so that they cou ld write.

However, finding isolation amid parenting and housekeeping, teach-

ing and writing, all in the same shared space, is an entirely different

Proposition. For us, during the COVID-ig pandemic, one of collabora-

tion's main values has been the way i t reasserts connection with aworld

outside the particular versions of the pandemic that we are enduring:
This experience seems to be a common one:col laborat ion w a t s
§roups, accountability partners, and co-writ ing?has been 4 popular
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echanism specifically during the COVID-19 pandemi
of u l a ) in crisis seems new. The prodigious amount nacre, and

iis Pngemic?s impact on academic work practices (for m a e on
wpe Pa nd citations therein) speaks to its singularity: there i mple, Mar
pert ne last hundred years, to which we can compare j ? No experi-

nce ~10 i .
e «cnolats of the 1918-19 inf luenza pandemic have remarked upon

in which we are still coming to unders :

a vemic oF the day-to-day life of its vuilestricken cun ien? of that
»). Most of the few near-contemporary narratives that ore ewan

Myce the individual experience of illness, even though as Thomas
pwing writes, i t 18a lso important . . . to recognize that survival v s
yjso part of the experience of the epidemic? (Nichols et al. 651) s t
ike during the COVID-19 pandemic, participating in the oublie health

gprategies developed in the 1918-19 pandemic?closures of schools
strict limits on movements and gatherings?created a scene of sur.

yval that requires isolation. However, in 1918-19, isolation was not
mitigated by virtual connection: collaboration without sharing physical

documents would have been expensive (phone bills and postage) or
ible. The point is that there is no precedent of this collaborative

t o cr is is f o r w o m e n wri ters. Panter-Downes and Woo l f bo th
response
sought solitude and bu i l t spaces where they could write alone. Riggs

hen she had the opportu-
found tha t she couldn?t write alone even W

nity to do so: she needed to be with her family as she wrote about her

experiences w i th cancer.Riggs?s narrative gets somewhat closer to our
experiences, a l t hough we had no choice as we had nowhere else to go.
And so, the pandemic has, fo r us, reinforced how important creating

structures f o r wr i t i ng that reach outside our domestic spaces are,n o t

only f o rp r o d u c t i v i t y , pu t fo r the sustainability both o f our wri t ing p ro }
: ?ti writers.

? i y i t h iden D 9 pandemicTul ley suggestedcollaborative worki readers to reach out? to colleagues

u l t y writing groups: suggesting that these
i f we are not on our campuses and at

onnect ? earch? (?Resetting?). Jointprojects, online

conferences to discussr e e ree d u l e d in an saline space in h i c h to

co-writing (shared,r e g u ecountabilit partners became more impor-

w r i t e ) : working other women academics writing during the
d form a n y g r o u writing spaces and projects created

ays that held us accountable to someone who
stic partner, parent, or teacher.Distr ibut ing

ded for writing made writ ing morepossible.

m

jmposs

1

structure??pore n a n a

ye O Ye r
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a e equired adaptation: older mo

ers sitting wi om banging out text, simply coulg not happen PUtery

in the same s dback from fellow writers and editors has a} be

Seekingf e e rocess. But the extreme isolationa n d Mental ?N ban
ofon a g e .p a n d e m i c wi th famil ies always at ho
i ng t of };

\ ME led us t , Seek liv,
ities and ways to col laborate wi th others.Melissa, for ey. ewopportuni

. 2 i i amt n e r s h i p w i t h a r e s e a Pie,u n t a b i l i t y / w r i t i n g p a r TchC o l l e

f o r m e d e o n s i d e o f t h e c o u n t r y . T h e t w o s p o k e W e e k l y t o d i s c y ?Bue
o n t h e e s h a r e d r a f t s , a n d o f f e r f e e d b a c k . S o m
i n g g o ? 8g

© weeks thesecal wou li i th conversations turning toor t check-ins, wiserve as supp

. _ Pandem,family stresses, and generalwel lness. T h i s Partnershj becamefears, fam to Melissa?s wr i t i ng product iv i ty as i t was to her m

mp o v e ther maintained a weekly, two-hour virtual COwriting geSsion

being. Hea k colleagues; this became not only aPredictable, Protects

with two vvitin but also provided connection with the world of our

time for wri v c she had been severed. These Co-writing sessions pto.

college ?ae ent kind of accountability than the one Melissadescribes
vided ao f cts were similar: being expected to appear on a Screen once

Dur the € 4needing to be in the midst of a writing project On which

weeki d . tk for two hours reoriented Heather to the future amid the

she inuouss resent of pandemic time. For both of us, the accountabili

and collaborations kept us connected to our Professional lives aS Writersan

o n s t e n a e r n a t v e to the accountability partner is the writin

which many of Melissa?s and Heather?s friends and scholarly c

formed during the pandemic. The goal o f the writ ing group
accountability, but i t may not always include the discussion
and personal Support as can be offere

?Ntal wel),

& group,

Olleagues

is in part

of goals

d i n a Partnership (although it

? t i f ic, is j o i n t p u b l i c a t i o n . W h i l e n o t n e w to the scien
discipl ines, co l l abo ra t i

humanities, and sp

works, Heather, by
studies, has collabo

using different s

ecifically within English literature,i n whichM e m
contrast, working in applied linguistics an n e t
rated with several co-authorsthroughout n e i n

trategies for collaboration with her various
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shortly pefore the pandemic, we decided to form a writitin
S. ; ;

p o i which r e l emer Guring the crisis. Not only did this
pf ve vs 10 continue to supp ement our individual scholarship but ;

?na? awed each of us to venture into other areas of researchih , ut it
480 o v thus proadening our research area expertise. And, f atwere

a seeplV enjoyable and satisfying experience in a time whe, nkly, it
ere not very enjoyable or satisfying. The uni n many

ings Yer cing together allowed unique scheduling

iemands ofwriting together allowed for each of us to take turns writin
ad editing, which meant that even when one of us was taking a break

io the essay, 1t was still moving. forward in the other?s hands. This
an of collaboration is not new: Cindy Selfe, interviewed in Tull ,

wow Writing Faculty Write,? describes the pleasure of the banca t o

ner regular collaborative writing partner, Gail Hawisher: ?T totally give

ic over. | don't carei f they change every single one of my blessed words
3s long as they?re doing something and moving the piece forward....
| just assume [Gail] is constantly making the piece better when it's out
of my hands? (37). The possibility of surrendering a piece into another
pair of trusted hands during a time when there was only one other adult
io hand off domestic and childcare responsibilities provided deep relief

during the pandemic days. |

Like Selfe?s and Hawisher?s partnership, collaboration for us was not
contemporaneous. Instead, we handed off shared documents from late

at night to early in the morning; we popped in for short intervals of
time during our days and texted or called each other about what wehad
done. Most of our conversation about writing happened in the writing
itself, in comments and tex We rarely tracked our changes,

?toring nor 4neither m o n i t o r n é r much time, We must trust what each other

piece; since ne i ther 0 hi t h r o u g h each other?s changes. Our pan-

has d o n e rathe? na tee uch that we have merged our voicesi n
demic co l labora t ionsP m ve have taken responsibility for individual

the pieces that we w e O h other?s editors, critics, and accountability

sections while peing that we af¢ writing together.T h e endless days have

partners fo rt h e e e o f daily back and forth. Our collaborations have c re
facil itate t h i s v e Oo t i n g that have threaded our i m e scraps together.

t ruc tu resated §

crisis§ . .

EMER GING FROM e United States is emerging, haltingly, f rom
i e this o D 9 pandemic. Case counts are well down from

As we the c o K s majority o f adults are vaccinated with highly

she crisis © a023 PE

t he i t janua?
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nes, and our workplaces are Opening up. Ow, o
d concerns revolve aroundw h a t our futureWri t in Ur ques,

tions an e reintegrate working on-site with our dom

look like i von to this essay, we articulate some of oy, quest
as a conc bout how the relationship between writ ing and ti Hons fo,

O e for us in the future. As mothers o f growing ch "
chang

. © mi

: . i l d r e n , w e w a h t

the ways i n w h i c h we w r i t e w i l l c o n t i n u e t o Evolve ag Our chj owthat
needs change and as we progress in ourcareers.Melissa Boes 1 e n

- ooge: her tenure decision may well, again, shift herre la t ten.
u re v ing and time. Heather, promoted to fu l l professor in Au ?onshi

» establishing a new rhythm and reason fo r Writing that isdiscon ected

from institutional metrics. .

So what are the changes to our wri t ingpractices, brought on by th

pandemic, that we hope to sustain as we go back to normal?? (We note

that we always write this in quotation marks, because We reallydon

know what this is or, indeed, i f we even want it.) We had initiateg on

first collaborative writ ing project in October 2019, but at thatt i m e We

didn?t really know what style o f collaboration would suit ys OF, indeed

i f i t would even work. As we found dur ing the pandemic, ourworking

rhythms and paces are very compatible, so we wil l continueWritingwith

each other in the ways that we describe above and also talk to €ach other

about other writing projects, f i l l ing ou t fo r each other the picture of

who we are as writers as well as aff i rming each other?sWriterly identities,

We will also continue to foster accountabil ity partnerships andgroups,
which allow us to imagine our wr i t ing futures even when the present
moment isn?t conducive to writing.

Pandemics have a way of fracturing narrative. Writing of the impact

of the trauma of the 1918-19 influenza pandemic, CatherineBelling
observes that ?the silence that surrounds the 1918 pandemic may not

only have been due to selective memory?s normal erasure. There may

also have beena refusal or inability to describe a trauma that might still

have haunted its survivors, Perhaps the f lu overwhelmed language in

sories of n n d not? (57). As we wrote this piece, we notedthat the

vidual lives and our struggles to shape pandemic time
8
© we could write seemed banal in the face o f the massive trauma the

world has experienced,
we have t r So Perhaps that is the conclusion of this piece:

ve tried to offer descriptions of the shape of our days even as we

them in such a way that we get through these late

effective vacct

: Cew

S t i cl i v e s , W i l l

t 2 0 2 0
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ating lives: We woke up early i
jemi WO ced to find t shat is outs the mornin

e f h t a n d t r i € m e that 1s o u r s i n t h e m i d . 8 stayed u p late

f i e onit within a space?our homes?where . st of the relentless00

es pave nappened. Many parts of our

i
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